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Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year — Updated for 23/24) funding to help improve the attainment
of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Wheatley Hill Primary

Number of pupils in school 383 (431 Sept 2023)

Proportion (%) of pupil premium eligible 123 - 43% (196 — 52% - Sept 2023)
pupils

Academic year/years that our current pupil 21/22 — 23/24

premium strategy plan covers (3 year plans
are recommended)

Date this statement was published 20" November 2021
(Updated Sept 2022)
(Updated Sep 2023)

Date on which it will be reviewed July 2024
Statement authorised by Alan Scarr
Pupil premium lead Alan Scarr
Governor / Trustee lead Jayne Dinsdale (Vikki Wynn)

Funding overview

Detalil Amount

£198,000
(Increased to £274275 —
Pupil premium funding allocation this academic year 2022 — 2023)

(Increased to £302,929
— Sept 2023)

Recovery premium funding allocation this academic year £11,626

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £302,929




Part A: Pupil premium strategy plan

Statement of intent

(Updated Sept 2023)

School Context

Deprivation Analysis
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\Wheatley Hill Primary School is a caring, inclusive school at the heart of the local community. Our intention is that all
pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment
across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including progress for those who are already high attainers.

\Wheatley Hill Community Primary and Nursery currently has 433 pupils on role from our Two Year Old Provision up to
Year 6 (YR — Yr6 — 370). The school has 196 children entitled to pupil premium (52%) and 197 pupils (YR-Yr6) on
the SEND Register (49%). Wheatley Hill Primary is the home of The Climb Project, which is our inclusive, specialist
SEND provision that caters for 90 children with an EHCP / SEND Top Up funding (15%).

\Wheatley Hill Primary School is situated in an area of significant deprivation and a more specific breakdown of the
school’s deprivation information compared to national follows below.
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The Indices of Deprivation provide a set of relative measures of deprivation for small areas across England i.e.
\Wheatley Hill, based on seven different domains of deprivation:
e Income Deprivation
Employment Deprivation
Education, Skills and Training Deprivation
Health Deprivation and Disability
Crime
Barriers to Housing and Services
Living Environment Deprivation

26% to 30% 8212 to 9853 12 3% 9458

\We are incredibly proud of our local community and the residents of Wheatley Hill, however, the data gives a strong
overall picture of the challenges that our school community faces. Generally, 87% of pupils live within areas identified
as being in the top 30% of deprivation areas nationally. In fact, 35% of our pupils live within the top 5% of areas of
deprivation nationally.

\Wheatley Hill Primary is proud to support our community and the challenges our local area is faced with including:

e Social Emotional Mental Health Issues faced by pupils and parents.
Poor parental values of education affecting attendance, aspirations, attitudes and parental involvement.
Home Issues affecting pupil learning — Domestic violence, drugs, alcohol and crime.
Speech, language and communication needs of pupils and parents.
Parental choices driven by economic factors i.e. low cost holidays during term time, inadequate clothing pur-
chases.

\We use the Indices of Deprivation as a starting point when we consider the challenges faced by vulnerable pupils,
such as those who have a family worker, social worker and young carers. The activity we have outlined in this
statement is also intended to support their needs, regardless of whether they are disadvantaged or not.
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The use of our custom school curriculum paired with high-quality teaching is at the heart of our approach, with a focus
on areas in which disadvantaged pupils require the most support. All of our curriculum progressions outline key
vocabulary and clear expectations for each year group. This is proven to have the greatest impact on closing the
disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in
the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers. Historic data (2019 — pre-covid) has shown that the
approaches to supporting disadvantaged pupils at Wheatley Hill Primary school has a significant effect on pupll
outcomes.

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support through the
Academic Mentor Scheme, School Based Tutors & National Tutoring Programme for pupils whose education has been
worst affected, including non-disadvantaged pupils.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number
In school Barriers (Issues to be addressed in school)
1 Speech, language and communication needs of pupils.
2 Pupils have Poor basic skills (English, Maths & Self Help) on entry.
3 Poor fine and gross motor skills.
4 Social Emotional Mental Health Issues faced by pupils including resilience and self esteem.
5 High levels of pupil attachment and anxiety around parental separation.
6 Experiences of quality, appropriate social interaction with other children & peers
External Barriers (Issues which require action outside the school)
1 Speech, language and communication needs of parents.
2 Parents have Poor basic skills (English & Maths).
3 Social Emotional Mental Health Issues faced by parents.
4 Hunger / access to healthy food.
5 Lack of parental support including low expectations of their children and the community.
6 Children from “Vulnerable Backgrounds”
7 Poor parental values of education affecting attendance, attitudes and parental involvement.
8 Home Issues affecting pupil learning — Domestic violence, drugs, alcohol and crime.
9 Narrow life opportunities, aspirations and enrichment experiences.
10 Lack of attendance to toddler groups, health checks, anti natal care and use of community
facilities.
11 Poor access to quality housing social housing.
12 Limited financial means affecting uniform, person pupil resources i.e. school bag and

appropriate clothing i.e. shoes & coats.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Pupils attend school regularly
dressed appropriately wearing
uniform, appropriate coat and
shoes.

Excellent school attendance — school target 96%

All wear school uniform.

PE kits all in school

Appropriate seasonal clothing worn.

Outdoor education clothing worn when needed.

Forest school clothing worn when needed.

Parents know how to access support to purchase these items if re-
quired.

School has a stock of spares to support families if needed.

All school attendance data is recorded and poor attendance / lateness
entered into Arbor by 9:10am.

School actively reviews pupil attendance every 4 weeks and acts ac-
cordingly including referrals to the Attendance Enforcement Team.
Parents attend coffee mornings, open evenings and information ses-
sion led by the SIM.

SIM always available to support families and the community.
Benevolent fund well used.

Pupils are articulate speakers able
to choose vocabulary and language
appropriately to context.

Effective use of support staff in classroom

Visual timetables and well labelled resources

Alternative forms of communication available

Vocab interventions used effectively

Speech and language therapist links well with teacher and has a posi-
tive impact on learning.

Children confident to speak to audiences for a wide range of purposes.
TAs effectively deployed and following clearly defined timetables.

Use of TA targeted support and interventions, as directed by class-
room teachers.

Effective use of language development approaches used within EYFS
through the Family Group model.

Ed Psych used effectively to support pupils and staff.

Support staff interventions.

Language interventions used in school

Pupils are independent, resilient and
able to solve problems for
themselves.

Zones of Regulation embedded throughout our curriculum.

Effective Early Years environment centred around child initiated learn-

ing.

Quality partnerships developed with Wingate Nursery and Early Excel-
lence.

Strong triangulation between outdoor Ed, Zones and SEMH aspects of
learning.

Ed Psych used effectively in school to early identify children with addi-

tional needs.

Excellent enquiry based curriculum with opportunities for problem solv-
ing including the enrich maths program.

Excellent use of floorbooks to capture pupil “Characteristics of effective
learning”.

Characteristics of effective learning used throughout schools.

The school yard / outdoor areas offers opportunities for the children to

develop these key skills.

Pupils are able to regulate their own
behaviour appropriately (Emotional
Intelligence)

Zones of Regulation embedded throughout our curriculum.
Pupils understand how to keep themselves safe.
Take part in weekly safeguarding workshops

Safe learning environments in all areas of school.

Reduced incidents of poor behaviour recorded at a playtime &
lunchtime (unstructured times)

Improved social interaction of targeted children following Social
Groups.

Effective use of “Zones of Regulation” used throughout school.
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® The Inclusion Teacher diligently acts to resolve any incidents of poor
behaviour using a wide range of appropriate strategies.

® All records of poor behaviour are carefully recorded within CPOMS
and restorative actions are recorded.

®  Staff regularly review records and carry out case reviews.

Pupils are working at age related e Effective use of support staff in classroom.
expectations and can apply basic e Quality learning environments.
skills in a variety of contexts. e  Quality use of classroom resources.

e  Excellent workbooks

e Excellent EYFS provision including high levels of challenge.

o Key basic skills linked and embedded throughout school.

e Effective deployment of classroom support staff using clearly defined
timetables linked to pupil’s targets and learning outcomes.

e  Quality monitoring of observations, which show excellent outcomes for
pupils.

e High Levels of support staff deployed effectively in school.

e  Support staff interventions.

e  Appropriate interventions used.

e Speech therapist deployed to support children appropriately and links
with staff effectively.

o Ed Psych used effectively to support pupils and staff.

Pupils are able to work in e All access specialist PE coaching.

collaboration and learn as part of a e All pupils take part in play in a day sessions.

bigger group — sharing ideas and e  Whole school collaborative assemblies.

showing listening skills. e Pupils are able to peer tutor and support others both in their own year
group and in other years.

e  Staff members actively engage in action research, peer coaching ses-
sions and peer review enabling teaching & learning to further improve
and have good outcomes for children.

Pupils have opportunities to e Pupils attend WOW Vvisits, trips and experience in school visitors.
experience a wide range of life e Trips are well attended.

experiences i.e. trips, visits & e Alllink to curriculum themes or key skills.

residential. e Pupils access a wide range in all year groups.

e All access specialist PE coaching and music teaching.

e Low cost residential trips including France international trip.

e Moderations show excellent learning captured and clear evidence of

improved outcomes for children.

Pupils become an established
member of the community and are
able to empathise with others.

Pupils and parents access school Inclusion Teacher / Attendance Of-
ficer for regular support, guidance or direction.

Parents attend coffee mornings, open evenings and information ses-
sion led by the SIM.

School admin always available to support families and the community.
School is involved in and hosts a wide range of community events.
School is embedded at the heart of the local community and supports
all aspects of community life.

Opportunities given for adult learning.

School works with local businesses to promote events and take part in
enterprise opportunities.

School promotes local facilities including the community centre.

Offer local colleges opportunities to train students at our school.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 149,195

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Deployment of addi-
tional classroom sup-
port staff:-

e  Support Development of
Communication friendly
classroom.

e High Levels of classroom
support staff to model lan-
guage, scaffold learning
and support language ac-
quisition.

e Increased pupil feedback
time available

e Vocabulary Interventions
— Phonics / RWI

e Speech and language
SLA.

e Implementation of daily
vocabulary Pre-teach.

e High Levels of EYFS staff-
ing to enable a family
group approach to learn-
ing.

o Effective use of SALPS
provision.

Feedback | EEF

(educationendowmentfoundation.org.uk)

Feedback is information given to the learner
about the learner’s performance relative to
learning goals or outcomes. It should aim to (and
be capable of producing) improvement in
students’ learning.

Feedback redirects or refocuses the learner’'s
actions to achieve a goal, by aligning effort and
activity with an outcome.

Phonics | EEF

(educationendowmentfoundation.org.uk)

Phonics is an approach to teaching some
aspects of literacy, by developing pupils’
knowledge and understanding of the relationship
between written symbols and sounds. This
involves the skills of hearing, identifying and
using the patterns of sounds or phonemes to
read written language. The aim is to
systematically teach pupils the relationship
between these sounds and the written spelling
patterns, or graphemes, which represent them.

The average impact of the adoption of phonics
approaches is about an additional five months’
progress over the course of a year.

Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)

Teaching assistants (also known as TAs,
classroom support assistants or teachers’ aides)
are adults who support teachers in the
classroom. Teaching assistants’ duties can vary
widely, but they are generally deployed in two
ways; to support the teacher in the general
classroom environment, or to provide targeted
interventions, which are often delivered out-of-
class. The average impact of the deployment of
teaching assistants is about an additional four
months’ progress over the course of a year.

In School - 1,2,3,4,5,6

Implementation of
Zones of Regulation
across school to de-
velop pupil resilience
and problem solving
abilities:-

e Zones of Regulation effec-
tively used in school

Metacognition and self-requlation | EEF
(educationendowmentfoundation.org.uk)

Metacognition and self-regulation approaches to
teaching support pupils to think about their own
learning more explicitly, often by teaching them
specific strategies for planning, monitoring, and
evaluating their learning.

Interventions are usually designed to give pupils
a repertoire of strategies to choose from and the

In School —2,4,6
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation

Opportunities to problem
solve in all curriculum ar-
eas.

EYFS environment set up
to promote independence,
resilience and problem
solving.

Ed Psychologist work-
shops to develop resilient
learners.

Woodworking training for
staff team to allow pupils
to explore woodworking in
the classroom environ-
ment.

Use of outdoor education
to develop pupil personal
skills — beach school, for-
est school & adventure
PE.

Playground zones and re-
sources that encourage
children to lead their own
learning.

skills to select the most suitable strategy for a
given learning task.

Deployment of addi-

. Feedback | EEF In School — 1,2
tional support staff to (educationendowmentfoundation.org.uk)
support T&L to ensure o . .
more pupils are able to Feedback is |nformat|0n given to the [earner
work at ARE:- abou_t the learner’s performance relatlv_e to
High Levels of classroom learning goals or outcomes. It should aim to (and
support staff. be capal?le of producmg) improvement in

. . students’ learning.

Establishment of quality ]
teaching environments Feedback redirects or refocuses the learner's
Online Leamning platforms | &ctions to achieve a goal, by aligning effort and
Quality learning resources | activity with an outcome.

New CP / Challenge Box Phonics | EEF

provision (educationendowmentfoundation.org.uk)

Focus on explicit teaching | Phonics is an approach to teaching some

of key basic skills i.e. aspects of literacy, by developing pupils’

times tables. knowledge and understanding of the relationship

Use of observations to between written symbols and sounds. This

capture learning of all pu- involves the skills of hearing, identifying and

pils especially focusing on | using the patterns of sounds or phonemes to

the “Characteristics of ef- read written language. The aim is to

fective learning” & En- systematically teach pupils the relationship

gagement Model. between these sounds and the written spelling

Use of small group inter- patterns, or graphemes, which represent them.

ventions focusing on di- The average impact of the adoption of phonics

minishing differences. approaches is about an additional five months’
progress over the course of a year.
Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)
Teaching assistants (also known as TAs,
classroom support assistants or teachers’ aides)
are adults who support teachers in the
classroom. Teaching assistants’ duties can vary
widely, but they are generally deployed in two
ways; to support the teacher in the general
classroom environment, or to provide targeted
interventions, which are often delivered out-of-
class. The average impact of the deployment of
teaching assistants is about an additional four
months’ progress over the course of a year.

Ensure an offer of a Physical activity | EEF In School — 1,6

wide range of life experi-
ences are on offer (vis-
its, trips, residential):-

(educationendowmentfoundation.org.uk)

Physical activity has important benefits in terms
of health, wellbeing and physical development.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

Wide range of trips, visi-
tors and events linked to
topics.

Creation of a WOW curric-
ulum.

High Levels of staffing to
support children on visits.
Music teacher in school.
PE & Sports teacher in
school.

Implementation of wood-
working throughout
school.

Use of “characteristics of
effective learning” & En-
gagement Model used to
write observations of pu-
pils learning and experi-
ences during these activi
ties.

These benefits have important value in
themselves, however, this Toolkit entry focuses
on the benefits of physical activity for core
academic attainment particularly literacy and
mathematics. The average impact of the
engaging in physical activity interventions and
approaches is about an additional one month’s
progress over the course of a year.

Education Endowment Foundation | EEF

Physical development approaches aim to
improve young children’s physical growth, skills
and health. Activities in this area may be focused
on a particular aspect of physical development,
e.g. fine motor skills related to writing, or be
more general, for instance, encouraging active
outdoor play.

Deployment of ap-
proaches that enable
children to work in col-
laboration:-

PE & Sport coaches
model and embed team-
work skills.

Play in a Day sessions
Social, emotional aspects
of learning sessions.
Peer Tutoring Opportuni-
ties and collaborative
work.

Outdoor learning opportu-
nities for all children in
school.

Floorbooks used to cap-
ture pupil voice and dis-
cussion, using the “char-
acteristics of effective
learning” / Engagement
Model.

Staff members engage
with a coaching culture
and systems of peer re-
view.

Collaborative learning approaches | EEF
(educationendowmentfoundation.org.uk)

A collaborative (or cooperative) learning
approach involves pupils working together on
activities or learning tasks in a group small
enough to ensure that everyone participates.
Pupils in the group may work on separate tasks
contributing to a common overall outcome, or
work together on a shared task.

The impact of collaborative approaches on
learning is consistently positive, with pupils
making an additional 5 months’ progress, on
average, over the course of an academic year.

In School — 4,6
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https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/physical-development-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 99,904

Activity Evidence that supports this Challenge
approach number(s)
addressed

Targeted Support from Higher overall absence leads to lower In School — 4,5

School Inclusion Manager:-

e Access to benevolent fund

to purchase appropriate
clothing.

e  School purchasing of uni-
forms, waterproofs and
clothing.

e Access to additional
“spare” clothing.

e Access to PE Kits

o Effective use of Early
Help.

e Regular parental meetings

for pupils falling below
95%.

e Use of parental contacts
for attendance.

e Involvement and referrals
to Attendance Enforce-
ment Team.

e Referrals made to First
Contact / TAFs initiated
for poor attenders.

attainment at KS2 and KS4
The Department for Education (DfE) published re-
search found that:
e  The higher the overall absence
rate across Key Stage (KS) 2 and KS4,
the lower the likely level of attainment at
the end of KS2 and KS4
e  Pupils with no absence are 1.3 times
more likely to achieve level 4 or above,
and 3.1 times more likely to achieve level
5 or above, than pupils that missed 10-
15% of all sessions
e Pupils with no absence are 2.2 times
more likely to achieve 5+ GCSEs A*- C
or equivalent including English and math-
ematics than pupils that missed 15-20%
of KS4 lessons
See pages 12 and 15 to 16.

External — 1:12

Deployment of Targeted
Interventions to Support
Speech & Language
Development:-

e Language based interven-

tions

e  Speech and language
SLA interventions.

e Ed Psych Interventions -
SLA.

e OTSLA

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

Oral language interventions (also known as
oracy or speaking and listening interventions)
refer to approaches that emphasise the
importance of spoken language and verbal
interaction in the classroom. They include
dialogic activities.

Oral language interventions are based on the
idea that comprehension and reading skills
benefit from explicit discussion of either content
or processes of learning, or both, oral language
interventions aim to support learners’ use of
vocabulary, articulation of ideas and spoken
expression. The average impact of Oral
language interventions is approximately an
additional six months’ progress over the course
of a year.

Education Endowment Foundation | EEF

Communication and language approaches
emphasise the importance of spoken language
and verbal interaction for young children. They
are based on the idea that children’s language
development benefits from approaches that
explicitly support communication through talking,
verbal expression, modelling language and
reasoning. Communication and language
approaches used in the early years include
reading aloud to children and discussing books,
explicitly extending children’s spoken vocabulary

In School - 1,2
External - 1
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https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches

by introducing them to new words in context, and
drawing attention to letters and sounds.

Additional Teachers —
direct teaching of Targeted
1-1 or small group support
from additional classroom
based staff:-

e High levels of classroom
Teacher Support.

e Time for pre-teach and in-
terventions.

e Early identification of any
additional needs and ad-
vice sought.

e Additional teacher in
EYFS to support rapid
consolidation of E & M

Small group tuition | EEF

(educationendowmentfoundation.org.uk)

Small group tuition is defined as one teacher,
trained teaching assistant or tutor working with
two to five pupils together in a group. This
arrangement enables the teaching to focus
exclusively on a small number of learners,
usually in a separate classroom or working area.
Intensive tuition in small groups is often provided
to support lower attaining learners or those who
are falling behind, but it can also be used as a
more general strategy to ensure effective
progress, or to teach challenging topics or skills.

The average impact of the small group tuition is
four additional months’ progress, on average,
over the course of a year.

Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)

Teaching assistants (also known as TAs,
classroom support assistants or teachers’ aides)
are adults who support teachers in the
classroom. Teaching assistants’ duties can vary
widely, but they are generally deployed in two
ways; to support the teacher in the general
classroom environment, or to provide targeted
interventions, which are often delivered out-of-
class. The average impact of the deployment of
teaching assistants is about an additional four
months’ progress over the course of a year.

In School - 1,2,3
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £66,802

Activity Evidence that supports this Challenge
approach number(s)
addressed

Deployment of School
Teacher / Attendance
Officer:-

Regular Monitoring of
school attendance.
Support Home-school
Transport offer

Promote the importance
of uniform and wearing
appropriate clothing.
Make parents aware of
clothing needed for school
based activities.

Support staff members to
be pro-active to challenge
poor attendees and late-
ness within their class-
room.

Support office admin staff
to monitor attendance and
lateness.

Additional driver to sup-
port disadvantaged pupils
get to school.

Parental engagement | EEF
(educationendowmentfoundation.org.uk)

Parental engagement refers to teachers and
schools involving parents in supporting their
children’s academic learning. It includes:

e approaches and programmes which aim to
develop parental skills such as literacy or IT
skills;

e general approaches which encourage
parents to support their children with, for
example reading or homework;

e the involvement of parents in their children’s
learning activities; and

e more intensive programmes for families in
crisis.
The average impact of the Parental
engagement approaches is about an
additional four months’ progress over the
course of a year.

External 1:12

Development of pupils
ability to regulate their
own behaviour:-

Zones of Regulation
Behaviour system and
consistent behaviour pol-
icy.

Social, emotional aspects
of learning sessions.
Safeguarding workshops
— keeping safe.

Buddy Training

Indoor playtime &
lunchtime Social groups to
enable pupils to develop
their ability to get along
with others, regulate be-
haviour and take turns.
Effective use of “Zones of
Regulation” approach
used in school.

Effective use of CPOMS
to record incidents of poor
behaviour.

Effective use of Inclusion
Manager to support pupils
to manage their own be-
haviour.

Staff Team teach training.

Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)

Behaviour interventions seek to improve
attainment by reducing challenging behaviour in
school. This entry covers interventions aimed at
reducing a variety of behaviours, from low-level
disruption to aggression, violence, bullying,
substance abuse and general anti-social
activities.

The average impact of behaviour interventions is
four additional months’ progress over the course
of a year. Evidence suggests that, on average,
behaviour interventions can produce moderate
improvements in academic performance along
with a decrease in problematic behaviours.
However, estimated benefits vary widely across
programmes.

In School —4,5,6

Development of School
Customer Services
Team:-

Parental engagement | EEF
(educationendowmentfoundation.org.uk)

External 1:12
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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e Parent & pupil access to
Early Help.

e  Access to other agencies.

e Introduction of Parental
Support / Customer Ser-
vices Department.

e Implementation of school
App to support parental
communication.

Parental engagement refers to teachers and
schools involving parents in supporting their
children’s academic learning. It includes:

e approaches and programmes which aim to
develop parental skills such as literacy or IT
skills;

e general approaches which encourage
parents to support their children with, for
example reading or homework;

e the involvement of parents in their children’s
learning activities; and

e more intensive programmes for families in
crisis.
The average impact of the Parental engagement

approaches is about an additional four months’
progress over the course of a year.

Development of Com-
munity Resources:-

e  Partnership with local
Community Centre & Par-
ish Council

e  Mother’s club links

e  Church links and visits.

e  Work with Greenhill’'s
community centre.

e  Friends of the school
committee.

e Involved in fund raising
activities.

e Community events i.e.
harvest festival.

Parental engagement | EEF
(educationendowmentfoundation.org.uk)

Parental engagement refers to teachers and
schools involving parents in supporting their
children’s academic learning. It includes:

e approaches and programmes which aim to
develop parental skills such as literacy or IT
skills;

e general approaches which encourage
parents to support their children with, for
example reading or homework;

e the involvement of parents in their children’s
learning activities; and

e more intensive programmes for families in
crisis.

The average impact of the Parental engagement

approaches is about an additional four months’
progress over the course of a year.

External — 1:12

School Wrap Around
provision:-

e  School Breakfast club &
after school club

e  Fresh water fountains in
school.

¢  Milk available to pupils

e Snack available to all

Breakfast clubs programme 2021-2023 -
GOV.UK (www.gov.uk)

“We know that it is important for pupils to start the
day with a nutritious breakfast.

The evidence shows that providing a healthy
school breakfast at the start of the school day can
contribute to improved readiness to learn, in-
creased concentration, and improved wellbeing
and behaviour.”

In School — 5,6
External - 4

Total budgeted cost: £ 315,901
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023
academic year.

ntext F - 2019-202 10-20% [ 20-307% ] 30%+
Key Stage Two Progress Measure 2010 2022 2023 2010 2022 2023

1 Dis % 8.5% 66.7% ] 53.7% TR P 57.1%
K8

No. of Disadvantaged Pupils Dssadventaged Pupils 12 /21

KS1 SEN % 36.4% o | 64.8% KS2 SEN % B
No_of SEN (K or E) Pupils 12 /33 No. of SEN (K or E) Pupils

All Pupils (Including Climb Provision)

Reading Writing
All Dis All Dis

Reading Writing
All Dis All Dis

Reading Writing
All Dis All Dis

Key Stage Two Attainment

All Pupils (Including Climb Provision)

Reading Writing
All Dis All Dis
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Year 4 MTC — Average Scores

All Pupils (25/25)

Av Score Av Score - Dis

. School Context Factors - 2019-2023 10-20% [ 20-30% [l 30%+
Key Stage One Attainment 2019 2022 2023 2019 2022 2023

i 48.5% 66.7% i 57.1% 58.0% 56.0%
mﬁu&aﬂﬂ%p« o s/ 29054 ..!.‘%.'.’.'.%:‘fxnk R 205 N

All Pupils (Including Climb Provision) PO L 36.4% 60.8% | 64.8% MECYR S Kol 57.1% 60.0% 50.0%
No. of SEN (K or E) Pupils MNo. of SEN (K or E) Pupils

Reading Writing
All Dis All Dis

Phonics Screening Check

All Pupils (Including Climb Provision)

All Dis Non — Dis

EYFS GLD - Attainment

All Pupils (Including Climb Provision)

GLD Writing
i All Dis




Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider
Academic Mentors Teach First
NTP Connex
Prospero
Teaching Personnel
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Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure

Details

How did you spend your service pupil
premium allocation last academic year?

£600

Service children received the same
educational offer as those outlined
above.

e High Levels of classroom support
e EP,OT, SALT Access
e Outdoor Education

e Access to School Inclusion
Support

What was the impact of that spending on
service pupil premium eligible pupils?

See Local Authority monitoring
information above.
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